
Welcome to Michigan's (DRAFT) Grade Level Content Expectations
for Social Studies
The performance statements contained in this document represent the work of classroom teachers, curriculum specialists.
academicians, and the Michigan Depar"'bTlent of EdJCatjon consultants. They are meant to ~ teachers with an outline
of learning expectations and will be used to driw grade level assessments for the next several )'ears. They by no means
represent an entire "curriculum" of learning social studies. nor do they give guidance as to how instruction should be
designed or delivered. The craft of instruction is in the hands of the professional

The (DRAFT) Grade Level Content Expectations (GLCE) that you will see in this document are being distributed
for the purposes of review and comment only. It would be premature to make any curricular or material selection
decisions based on its contents. When the review period concludes. final changes will be made. The GLCE for Social
Studies will then be presented to the State Board of Education for their approIIal. Following the approval of the State
Board of Education. the revised GLCE will be made available for your use.

Social Studies
Social studies is the integrated study of the social" sciences to prepare young 'people to become responsible citizens.

Responsible citizens display social understanding and civic efficacy. (Civic efficacy is the readiness and willingness to
assume citizenship responsibilities and to make informed "and reasoned decisions for the public good as citizens of
a pluralistic: democratic society in an inte{'dependent world.)

The social studies curriculum for any grade ~ should be designed to assist students in making continuous progress
toWard meeting the standards for social studies contained in the Michigan Curriculum Framework. All the standards are
pursued at ~ grade ~ of the curriculum from kindergarten to ~duation. The Content Standards and Benchmarks
represent the full scope of the social studies curriculum. The GLCE for each ~de are established to designate clearly
what students are expected to know by the end of the ~de or course. The language of the GLCE is the language of
the benchmarks for social studies included in the Michigan Curriculum Framework. You should recognize the GLCE as a
direct reflection of the work social studies educators have undertaken since the adoption of the Michigan Curriculum
Framework benchmarks for social studies in 1995.

Grade Four-Michigan
The focus of the soda! studies curriculum for Grade Four is "Michigan", A comprehensive approach to creating learning
opportunities within the disciplines of history. geography, civics. economics. inquiry and decision-making will -be most
effective when integrated with the subjects of reading. writing. mathematics. science, and the arts.

Share Your Ideas The Social Studies Grade Level Content Expectations are in

the development phase. Put on your thinking cops and tell us what you

think of the worl<:. in progress. Send your ratiew comments to:

Karen R. TodorOY

todorok@michlpn.aov
Michigan Department of Education

Office of School ImPnJ'lefnent

www.michigan.gov/mde .19
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~ HISTORY~ By the end of Glade Four each student wiI be able to:. place major events in the history of the State of Michigan in chronological order:
. summarize the sequence of key events in stories describing life from the past in Michigan.
. use nan-atives and graphic data to compare Michigan's past with present day life.

GEOGRAPHY
By the end of Grade Four each student wiU be able to:. describe the location, use, and importance of different kinds of resources in Michigan and

explain the positive and negati\Ie consequences of their use.. explain how various peoples and cultures have adapted to and modified Michigan's natural environment. describe major kinds of economic activity in Michigan and explain the factors influencing their location.
. describe ~me of the major movem~ts of goods. people. jobs, or i.nformation to, from. or withir:t Michigan

and explain reasons for the movements.. describe the physical , human. and economic geograpt'Y of contemporary Michigan.

GOV~RNM~NT
By the end of Grode Four each student wiI be able to:. gi\Ie examples ofautho rity and the use of power without authority.. distinguish between local and state go..emment and describe the roles of go..emmental institutions

at the local and state level.. describe how state courts resot'Ye conflict. explain the basic organization of state government.. distinguish among making, enforcing and interpreting laws and identify who is responsible for each.. describe how citizens participate in elections.

ECONOMICS
By the end of Grade Four eGdI sUIdent wiI be able to:. distinguish among indMduai OYInership. partnership. and corporation.. distinguish among natural resources, human capital, and capital equipment in the production of

a good or service.. explain how prices are determined in a market economy.. analyze how Michigan's location has influenced its economic de..-elopment. describe how Michigan bJsinesses are i~ in Vade as prodJCer'5, Ca'lSlmers, ~'S, and exporters.

INQUIRY AND DECISION MAKING
By the end 0( Grade Four each student will be able to:. organize social studies infomlation about the State of M.ichigan to make maps. graphs. tables,

and interpret what they mean.. pose issues of state concern as public policy questions.. take a stand on a state policy issue. support it witt:I data, and use a variety of fonnats and/or

technologies to present it to the class.
. compose a short persuasive essay on a state pu~ic policy issue by taking a position and

supporting it using data and a core democratic value.
. take a stand on a regional policy issue. support it with data. and use a variety of fom\ats

and/or technologies to present it to the class.
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State

By the end of GraM 111,. each stlulent will be able to:. measure chronologi<;aJ time by decades and centuries.. use ~ and graphic data to compare the past and present day life of a region's local c~nity.. explain the reasons for the characteristics and locations of ~ types of regions.. explain how various people or C\J1tures have adapted to or modified the environment.. explain how transportation or communication link people and regions.. describe characteristics that could be used to define a region.. describe the geography of major United States regions and c~ the ~ons.. jnt~ the meaning of the fundamental beliefs as expressed in the core democratic values.. explain how law is used to manage conflict peacefully.. describe how citizens participate in elections.. explain the concept of scarcity when people make economic decisions.. identify the opportunity costs in personal decision-making situations.. use a decigon-macirlg model to explain a ~ econanK. dW)K;e i'r.d\IW1g a scan;ity of time.1TK)ney. CX' space.. describe how people act in a region as pnJduc~ and consumers.. o~ize social studies inbrmation to make ~Ie maps. graphs. tables, and in~ what they mean.
. pose issues of regional concern as ~ic policy questions.
. ~ a1 is9Je of ~ ~ based 00 the ~ beliefs as e>q)ressed i1 the CCN'e democraOC. vakJes.
. take a stand on a ~ poky issue, SUpport it with data, and use a variety of formats and/or tedv1OIogies

to present it to the dass.

By the end of Grade Five eada stwlent will be able to:. place major e\oents in the early history of the United States iF) chronological order:. use narTati'.-eS and graphic data to compare the early history of the United States with ~ day.
. interpret conflicting accounts of e'Ients in United States history from The Meeting of the Three Worlds to the

Ratification 0( the 8iH of Rights /79/.
. identify major decisions made to so/\-e problems from the past and evaluate those decisions " terms of core

democraticvakJes.
. locateOf' describe the major regions and Wtu'es of what is noN the United States from The Meetingo(lhe Three

Worlds to the Rati(lcotion of the 8iII 0( Rigtlts / 79/ ,and compare their d\aractenstics.
. describe how various peoples Of' ajtlxes ~ adapted to or modified the environment of what is na1N the United

States ~ The Meeting 0( the ~ Worlds to the Rot:i~. 0( the BiN of Rights / 79/ .
. describe and explain some of the major ma.eTIents of Fads' people. or jobs and information to Of' ~ what is

now the United States during the time period of The Meeting of the ~ Worlds to the Rati(lcotkNl 0( the 8iII 0( Rights
/ 79/. and in topics of cu~ events.

. distinguish among local. state, and national gQ'.eTvnent in the United States and describe the roles of gO'.-emmentai

institutions at all th~ levels.. explain hON lim~ the power of gO'voenVT1ent protects indviciaJ rights.. interpret the meaning of specific rights ~ by the Constitution indudi1g religious liber'ty. ~ expression.
privacy, property. due process of law, and equal protection of the law.. explain the basic orJanization of state and federal goIIemments.. describe how state and federal courts resotve conflict. describe how citizens participate i1 elections.. explain various way that nations interact with each other:. explain various ways that the United States interacts with the nations of the world. explain the concept of scarcity in the early history of America.. identify the opportunity costs in the early history of America.. identify which P'JJic goods m servK:es are prottIided by each 1M of ~ and that ta)ce5 ~ used to ~ U'Iem.. describe how businesses are M1yoIved " trade as producers, consumers. importers. and exporters in the early history

of America.
. gather and analyze social science infonnation aboUt local. state or national communities from maps. grapt\s,

charts, and tables.
. compose a persuasi't'e essay on a state,locaI Of' national public policy issue, taking a position and suppor1ing it

using data and a core democratic value.
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Welcome to Michigan's (DRAFT) Grade Level Content Expectations
for Social Studies
The performance statements contained in this docuTIent repr'eSent the work of classroom teachers, cuniculum specialists,

academicians, and the Michigan Department of Ed.K:atioo consultants. They are meant to provide teachers with an outline

of learning expectations and will be used to dri..-e grade level assessments for the next se\'eraI )'ears. They by no means

represent an entire "curriculum" of learning social studies, nor do they give guidance as to how instruction should be

designed or delivered. The craft of insb"uction is in the hands of the professional

The (DRAFT) Grade Level Content Expectations (GLCE) that you will see in this document are being distributed
for the purposes of review and comment only. It would be premature to make any curricular or material selection
decisions based on its contents. v../hen the review period concludes. final changes will be made. The GLCE for Social
Studies will then be presented to the State Board of Education for their approval. Following the approval of the State
Board of Education. the revised GLCE will be made available for your use.

Social Studies
Social studies is the integrated study of the social sciences to prepare young people to b.ec°me responsible citizens.
Responsible citizens display social understanding and civic efficacY. (Civic efficacy is the readiness and willingness to

assume citizenship responsibilities and to make informed and reasoned decisions for the public good as citizens of

a pluralistic. democratic society in an interdependent world)

The social studies curriculum for any grade I~ ~Id be designed to assist students in making continuous progress

toward meeting the standards for social studies contained in the Michigan Curriculum Framework. All the standards are

pursued at e..Iery grade level of the curriculum from kindergarten to graduation. The Content Standards and Benchmarks

r:epresent the full scope of the social studies curriculum. The GLCE for each grade are established to designate clearly

what students are expected to know by the end of the grade or course. The language of the GLCE is the language of

the benchmarks for social stlKties included in the Michigan Curriculum Frameworl<. You should recognize the GLCE as a

direct reflection of the work social studies educators have undertaken since the adoption of the Michigan Curriculum

Framewori< benchmarks for social studies in 1995.

Grade Five-Early America:
Beginnings to the Ratification of the Bill of Rights I 791
The focus of the social studies curriculum for Grade Rve is "Early America Beginnings to the Ratification of the

8i11 of Rights 1791". A comprehensive approach to creating learning opportunities within the disciplines of histor~

geography, civics. economics. inquiry and decision-making will be mOost effective when integrated with the subjects

of reading. writing. mathematics, science, and the arts.

Share Your fdeas 71)e SOcial Studies Grade '-e¥eI Content Expectadons are in

the development phase. Put on your thinking caps and tell us what you

think of the work in progress. Send your reo,Ijew comments to:

KarenR.Todorov

todorok@michllan.JOV'
Michigan Department of Education

Office of School Improvement

www.michigan.gov/mde
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~, HISTORY
l ~ By the end of Grode rIVe each student will be able to:
~ . place major e\'ents in the early history of the United States in chronological order:

. use narratives and graphic data to compare the earty history of the United States with present day;. interpret conflicting accounts of events in United States history from The Meeting of the Three Worlds

to the Ratification of the Bill of Rights 1791.
. identify major decisions made to solw problems from the past and evaluate those decisions in terTnS

of core democratic values.

GEOGRAPHY
By the end of Grode RYe eadI student wiI be able to:. locate or describe the major regions and cultures of what is now the United States from The Meeting

of the Three Worlds to the Ratification of the 8ill of Rights 1791. and compare their characteristics.. describe how various peoples or cultures have adapt~ to or modified the environment of what is nc7'N
the United States between The Meeting of me Three Worlds to the Ratification of the Bill of Rights 1791.. describe and explain some of the major movements of goods. people. or jobs and infonnation to or
within what is now the United States during the time period of The Meeting of the Three Worlds to the
Ratification of the Bill of Rights I 79/. and in topics of current e..-ents.

GOVERNMENT
By !fie end of Grode Rw each student wiB be able to:. distinguish among local. state. and national gOII'emment in the United States and

describe the roles of governmental institutions at all three levels.. explain how limiting the power of gO'oIefTIment prOtects individual rights.. interpret the meaning of specific rights guaranteed by the Constitution including religious liberty.
free expression. privacy. property. due process of law. and equal protection of the law.. explain the basic organization of state and federal governments.. describe how state and federal courts resolve conflict.. describe how citizens participate in elections.. explain various way that nations interact with each other.. explain various ways that the United States interacts with the nations of the world.

ECONOMICS
By the end of Grode Pwe each StUdent will be able to:. explain the concept of scarcity in the early history of America.. identify the opportunity costs in the early history of America.. identify which public goods and services are provided by each level of gCYtIemment

and that taxes are used to fund them. '

. describe how businesses are in\'Olved in trade as producers, consumers, importers,
and exporters in the early history of America.

INQUIRY AND DECISION MAKING
8y the end of Grode Five each swdent wiU be able to:. gather and analyze social science infom1ation about local, state or'national communities from

maps. graphs. charts. and tables.. compose a persuasive essay on a state, local or national public policy issue, taking a position
and supporting it using data and a core democratic value.
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Last Year in Social Studies
By the md of GraM Four e4t;h studmt win Nab" to:. place major events in the history o( the State o( Michipn in chronoloFaJ onjer:. ~ the sequence of key events ., stoies descrt*'I ~ &\:wn the past ., MdIip\.. use ~ ~ ~ data to c~ Michigan's past with ~ day ire.. ~ the ~. use. ~ Wnportance of ~ kinds of rescxlrtes ., MichiIif' and

explain the ~ and negaM con~es of their use,. expIaiI tON Ya'OIS ~ ~ ~ '- ~ 10 and mocified the nm.'aI ~ of Michipn.. descriIe ~ ki'Ids of ec:oncxtK activity ., MidVp\ and ~ the ~ ~ theW" location.. descriIe SQ'ne of the major ~ of IOOds. people. jobs, or information to, (n,m. or with., Michigan

and explain ~ for the ~ents.. descriIe the ~ ,~ ~ ec:oncxtK ~ of ConterT1XW'ary ~. giIIe ex8 T ~ of ~ m the use of power ~ ~. distinaui~ between local and state IOYeITIment and describe the roles of goYemmentaI institutions

at the local and state level,. descriIe tON state cO4.rts ~ confticl. ~ the basM: ~ of state goIIeT. T ~
. ~ ~ making, enfortinl and ~ -.tb ~ -~-.g laws and ids1tift who is ~ for each.
" describe how citizens par'ticipate in elections.
. ~ ~ ~ ownership. ~ and cu.,x;.~-.
. ~ ~ nm.aI ~ ~ ~ m ~ ~ ., the ~ of a Fod or seI'vK:e.. ~ tON IW'M:es ~ det&" ~ -.ad ., a mar1cet economy.. anaIya how Midlipn's location has influenced its econcxnic deIIeIopm81t.. descr* tON MichipI ~ ~ i'r.d\oed ., trade . ~ ~ in1)Orten. m ~-.a-s.. orp8 socS sbIcIes ~ -,b" ,.tjor , ~ ~ State of Michipn 10 "'* maps. ~ ~ m ~~ ~ ~

whlttheylnean.
. pose issues of state concern as ~ policy cr.Jestions.
. take a stand on a st8t8 poky DJe. ~ it ~ data. wid use a ~ of bmau ltKt/or ~

to IX'e5ent it 10 the class.. c~ a ~ ~ e5Wf on a state P'otIic poky issue by ~ a posjtM)n and ~ it
uW1I data and a ~ democratic vakJe,

. take a staI'KI on a ,-.onaI poky issue. SI4)port it ~ data. and ~ a v.;ety of formats arn'or ~
to ~ it 10 the class.

Next Year in Social Studies
By tM end of GraM Siz edc:h student will N abr. to:. trace ~ hjst(X'ic:aJ ~ of a c~ problem ~ Canada. CentrII and Soud\ .AmerQ.. use ~ and ~ ~ to ~ ..'fic8""it ~ ttIIt ~ ~ ~"g""it d~~ H£,..,g~

. identify ~ responses d irI(jyOaIs &an ~ Western H~ to ~ vOations d ~ ~ ~
disoimNtion. penecution or ai~ against hlmanity.. cIescrU and ~ ~~~~ o('Nestem ~ ~ 'wICkJC81I *9JIIe. rep. beief ~ and ~. cIescrU~ ~ d~erw "g""it ~n5e\1er8 ~ ~ erw.-i;II-.~"gI1S~~

~ 'k..~L,ga.. locate and descr;be ~ ~ KOIQnic. political. dkn* and ph)'siaJ ~ of ~ Western H~.. explain how tunans mocify the ~ and desaiI8 ~~ h po-. ~ d these ~
~ ~ Western ~. ~ ~ ,.~,taIi\Ie dtiw,JiXr~i d~ ~ ~ with oItw bms d 1O'o'EwT8t.eiit ~ ~ Wes8n H8;-.iij;jJL,g-a.

. descrbe ~ ~ and (t.,ctions d select intematicxlll i;II~.. ~ ~ ~ oS and trSies.. describe ~ means used by ~ lJIVted States to ~ io-.olitic:..-,. conficts ~ ~ Western ~ .. identify, ~ ~ and potenti8 ~ d ~ ~ the Westen ~ to wa1d trade.. identify and cIescrU select bns d ~ ~. describe the efkts of ~ ~ policy on Mnesses in the Western ~.. I1terpret social science ~ ~ ~ ~ d the Western ~ tan a variety d ~. ~ and ~ on a ~ ~ atxxA the Western H£,,~L,ga -. ~ ~ and a ~ dbmats
¥w1IQ"t«f-.-~

. explain how ~ ~ expeIiexe ~ positions that people take on an issue.

. c~ penuaM eS!ay5 ecpressin& decisions on ~ poicy issues by taIcWIg a position ~ ~ it
-. dIta. ~ .., M.I Yak-. m prior social stLWjes ~
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Welcome to Michigan's (DRAFT) Grade Level Content Expectations
for Social Studies
The performance statements contained in this document ~ the work of classroom teachers. curriculum specialists.
academicians, and 'the Mmp1 Depar"tment of EciK:ation consultants. They are meant to provide teachers with an outline
of learning expectations and will be used to dri\le grade level assessments for the next several years. They by no means
represent an entire "curriculum" of learning social studies, nor do they give guidance as to how instruction should be
designed or delivered. The craft of instruction is in the hands of the professional

The (DRAFT) Grade Level Content expectations (GLCE) that you will see in this document are being distributed
for the purposes of review and comment only. It v.uuld be premature to make any curricular or material selection
decisions based on its contents. When the review period concludes, final changes will be made. The GLCE for Social
Studies will then be presented to the State Board of Education for their approval. Following the approval of the State
Board of Education, the revised GLCE will be made available for your use.

Social Studies
Social studies is the integrated study of the social sciences to prepare young people to become responsible citizenS:
Responsible citizens display social understanding and civic efficacy; (Civic efficacy is the readiness and willingness to

assume citizenship responsibilities and to make informed and reasoned decisions for the public good as citizens of

a pluralistic, "democratic society in an int~dent world.)

The social studies curriculum for any grade level should be designed to assist students in making continuous progress

toWard meeting the standards for social studies contained in the Michigan Curriculum Framework All the standards are

pursued at every grade ~ of the cuniculum from kindergarten to graduation. The Content Standards and Benchmarks

represent the full scope of the social studies curriculum. The GLCE for each grade are established to designate clearly

what students are expected to know by the end of the grade or course. The language of the GLCE is the language of

the benchmarks for social studies included in the Michigan Cuniculum Framework You should recognize the GLCE as a

direct reflection of the work social studies educators have undertaken since the adoption of the Michigan Curriculum

Framework benchmarks for social studies in 1995.

Grade Six-The Western Hemisphere
The focus of the social studies curriculum for Grade Six is "The Western Hemisphere", A comprehensive approach

to creating learning opportunities within the disciplines of history. geography, civics, economics. inquiry and decision-

making will be most eff~ when integrated with the subjects of reading. writing. mathematics. science. and the arts.

. ,Co"
.-- ,. \i';"i;~~~~:~","

Share Your raeadJ","";:;~.~~~ Studies Grade Le¥I8I Content Expectadons are in
-:' .. ..

; .. .d'ledeoielop ment phase. Put on your thinking caps and tell us what you

r- ' ,. . think of the worl< in progress- Send your review comments to:

".-,. , ~
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~ HISTORY~ By the end of Grode SIx each student will be able to:. trace the historical origins of a contemporary problem in Canada, Central and South America.. use primary and secondary resources to analyze significant events that shaped the development

of the Western Hemisphere.. identify the responses of individuals from the Western Hemisphere to historic violations of

human dignity i~lving discrimination. persecution or crimes against humanity.. describe and compare characteristics ofWestern Hemisphere cultures, including language, religion,
belief systems. and traditions.

GEOGRAPHY
By the end of Grade Six each sfJJdent wit be able to:

. describe the consequences of human/environment interactions in several different regional
environments within' the Western Hemisphere. . .

. locate and describe major cultural, economic, political, climatic and physical regions of the

Western Hemisphere.
.. explain how humans modify the environment and describe some of the possible consequences

of these modifications on the Western Hemisphere.

GOVERNMENT
By the end of Grade Six each student wiB be able to:. compare the representati'--'e democracy of the United States with other forms of ~ment

in the Western Hemisphere-. describe the purposes and functions of select international organizations and treaties.. describe the means used by the United States to reso~ international conflicts in the Western Hemisphere.

ECONOMICS-- - - -

By the end of Grade Six each student will be able to:. identify the cun-ent and potential contributions of regions in the Western Hemisphere to world trade. identify and desa;be select fonT1s of economic measurement.. describe the effects of cun-ent public policy on businesses in the Western Hemisphere.

INQUIRY AND DECISION MAKING
By the end of Grode Six each student wiN be able to:. interpret social science information about the countries of the Western Hemisphere

from a variety of sources.
. answer and report on a question posed about the Western Hemisphere using supporting

evidence and a variety of fon:nats and/or technologies.. explain how culture and experience shape positions that people take on an issue.
. compose persuasive essays expressing decisions on public policy issues by taking a position

and supporting it using data, core democratic values, and prior social studies knowledge.

These are DRAFT documents that are open for public comment. Please DO NOT copy or distribute.
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Next Year in Social Studies
By th. en4 of Grade Sewn Bdc:h student will be able to:. trace ~ historical origins of a contemporary problem in ~ Eastern Hemi~.. use Pfimary and secondary resources to anaIY2e significant ~ ttIat shaped ~ development of ~ Eastern ~.

. identify ~ responses of individuals from the Eastern Hemisphere to historic violations of h~ dwWty iT.oIving

diSCIimination, persecution or crimes against humanity.
. desaj)e and c~ dIaracteIistics of Eastern Hemisphere cultures. ioo~ language. reIip beief Systems, and

traditions.
. describe ~ consequences of human/enYif'tX'ment interactions in s~ different types of enYif'tX'ments within the

Eastern Hem~." c,,' :1. locate and descriJe major cultural. eccxICMTic. poiticaf; dm8tk: -'II physical ~ of ~ Eastern ~. explain ~ cause and consequence of a major economic ~ paaicaJ cOMeCtion ~ ~ United States and a ~
of ~ Eastern Hemisphere. ~

. explain why ~ M and ~ as they do in ~ ~s of ~ Eastern Hemisphere.

. com~ ~ repreentati\Ie democracy of ~ United States with other forms of poemnent in ~ Eastern ~.

. describe ~ purposes and fiJncti<xtS 0( select intemationa organizations and ~es.

. describe ~ means used by ~ United States to resd\Ie WitemationaI conficts II ~ Eastern H~

. identify the ~ and potential contributions of regions II the Eastern Hem~ to wortd trade.

. identify and descriJe select brms of economic measIXement

. ~ social science inbmation about ~ countries of ~ Eastern Hemisphere fn)m a variety of ~es.

. answer and report on a question posed about the Eastern Hemisphere usina supporU1g eviderw:e and a variety of formats

andIor~ .
. explain lION cUt1n and experience ~ positions ttIat ~ take on ~ issue.
. c~ persuaM essays expresq decisions on pcj:*c PQIicy issues" by takirII a position and $UpportWII it using data.

core democratic values. and prior social ~es knoNIedge.

."' ~. ~

.. v
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By the end of Grade Five each student will be able to:. place major events in the early history of the United States in chronological order.. use narrati-.-es and graphic data to compare the early history of the United States With present day.. inte~ conflicting accounts of events in United States history from The Meeting 0( !he Three ~ to

the ~ 0( /h@ SiR 0( Rights / 79/ .
. identify majOf" ~ made to ~ prd)!ems fi'cm the past and evakJate those decisions in ten1'S of core democratic values.
. locate or describe the major regions and cultures of what is nON the United States from The Meeting 0( /h@ Three Worlds to

the RatiIication o(rhe Bill o(Rights ., 79'. and compare their d\aracteristics.. describe how vaIi<MJS peoples or cutb.res hao.oe adapted to or mocified the enYirQrwnent of what is nON the United States

between The Meeting of /h@ Three ~ to the Rofitication of /h@ SiR 0( Rights / 79/.
. desaibe and explain some of the major ~ents of gI:)ods. people. or jOOs and inbmation to or within what is nON the

United States during the time period of The Meeting 0( ~ ~ ~ to the RotifiCation 0( /h@ 8iI of Rights / 79/ . and in
topics of current events.. distinguish among local. state. and national pemment ., the United States and describe the roles of goIIerMIentaJ
institutions at all three Iellels.. explain hON Imiting the PONer ofga.-emment protects indiIIidJaJ rights.

. interpret the meaning of specific ri~ guaranteed by the Constitution includina reigious libertY. ~ expression, privacy;

prope.'ty. due process of law. and equal protection of the law.. explain the basic organization of state and federal ga.oernments.. describe how state and federal COlro ~ confict. .
. describe hON citizens participate ., elections.. expIaW\ various way that nations !nteract With each other:. ~ various ways that the United States interacts With the nations of the world.
. expIaW\ the concept of scarcity in the early history of America.
. identify the 0PP0I"1!.-';ty costs in the early history of America.. ide1tify ~ PIt8c aoocB and ~ are ~ by eadI ~ d ~ and that ta)es ~ used 10 bid them.. desatIe lIoN ~ ~ ~ II Vade as proc1x:ers. ~ ~ and ~ II the ea"tf ~ of AmerW;a.. gather and anaIya scx:iaI science inbmation about kx:aI. state (X' natO\aI c~ities from maps. woaph5. d\lrts.1nd tables.. c~ a ~ essay on a state. local or natO\aI ~ic poicy issue. taIcing a position and wPPOr'tin& it using data and

.-- J_--""""'- -'--
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W~I«:o."~ to Mi~"i~~'I.~ «()f~l\f;T) Gr~d~ I..~ve' Content f:xP~\c.:t~tion~
for ~oci~1 Stl.~.i~s

The perfonT\ance statements c~ n this cb:lment ~1t the wa'k of classroom teachers, curriculum specialists.

academicians. and the Michigan Department of Education consultants. They are meant to provide teachers with an outline
of learning expectations and will be used to dri\-e grade level assessments for the next sevef-al years. They by no means
represent an entire "curriculum" of learning social studies, nor do they give guidance as to how instruction should be
designed or delivered. The craft of instruction is in the hands of the professional

The (DRAFT) Grade Level Content Expectations (GLCE) mat you will see in this document are being distributed
for the purposes of review and comment only. It would be premature to make any curricular or material selection
decisions based on its contents. When the review period concludes, final changes will be made. The GLCE for Social
Studies will then be presented to the State Board of Education for their approval. Following the approval of the State
Board of Education. the revised GLCE will be made available for your use.

r.;4'~(:~;11 ~t..djf-'~

Social studies is the integrated study of the social sciences to prepare young people to become responsible citizens.
Responsible citizens display social understanding and civic e.flicacy. (Civic efficacY is the readiness and willingness to
assume citizenship responsibilities and to make informed and reasoned decisions for the public good as citizens of
a pluralistic. democratic society in an interdependent world.)

The social studies curriculum for any grade le\'eI should be designed to assist students in making continuous progress

toward meeting the standards for social studies contained in the Michigan Curriculum Framework. All the standards are

pursued at every grade le'Y'eI of the curriculum from kindergarten to graduanon. The "Content Standards and Benchmarks
represent the full scope of the social studies curriculum. The GLCE for each grade are established to designate clearly
what students are expected to know by the end of the grade or course. The language of the GLCE is the language of
the benchmarks for social studies included in the Michigan Curriculum Framework. You should recognize the GLCE as
a direct reflection of the work social studies educators have undertaken since the adoption of the Michigan Curriculum
Framework benchmarks for social studies in 1995.

Grade Seven-The Eastern Hemisphere
The focus of the social studies curriculum for Grade Seven is "The Eastern Hemisphere". A comprehensive approadt to

creating learning opportunities within the disciplines of history. geography. civics, economics. inquiry and decision-making
will be most effective when integrated with the subjects of reading. writing. mathematics, science, and the arts.

Share Your Ideas The Social Studies Grade Level Content Expectadons are in
the development phase. Put on your thinking caps and tell us what you

think of the woric in progress. Send your review comments to:

Karen R. Todorov

todorok@michi&an.gov
Michigan Department of Education

Office of School Improvement

www.michigan.gov/mde

These are DRAFT documents that are open for public comment. Please DO NOT copy or distribute,
.~



~ I' IS TORY
(~) By the end ofGrod;~n ~h -;~e~-~~:

. . trace the historical origins of a contemporary problem in the Eastern Hemisphere.

. use primary and secondary resources to analyze significant e'Jents that shaped the development

of the Eastern Hemisphere.. identirr the responses of individuals from the Eastern Hemisphere to historic violations of

human dignity involving discrimination, persecution or crimes against humanity.
. describe and compare characteristics of Eastern Hemisphere cultures, including language, religion.

belief systems. and traditions.

{~J'(){.~IJJ\I"a_ty ~--- --

By the end of Grode Seven each student will be oble to:. describe the consequences of human/environment interactions in several different types of
er"r'Jironments within the E..stem Hemisphere.. locate and describe major cultural, economic, political, climatic and physical regions of the
Eastern Hemisphere.

. explain the cause and consequence of a major economic or political connection ~n the
United States and a region of the Eastern Hemisphere.. explain why people live and work as they do in different regions of the Eastern Hemisphere.

(;_OX ~_IJ_~_~_J:_~T

By the end of Grode Seven each student will be able to:. compare the representative democracy of the United States with other forms of government

in the Eastern Hemisphere.. describe the purposes and functions of select international organizations and treaties.. describe the means used by the United States to ~ international conflicts in the Eastern Hemisphere.

':COHOMtCS
By the end 0( Glade Sewen each student wiI be able to:. identify the current and potential contributions of regions in the Eastern Hemisphere to ~d trade.. identify and describe select f~s of economic measurement.

.~QUI"Y AND DEC'~'ON MAI~'HC;

By the end of Grode SeYen each student will be able to:. interpret social science infonnation about the countries of the Eastern Hemisphere
from a variety of sources.

. answer and report on a question posed about the Eastern Hemisphere using supporting evidence
and a variety of fonnats and/or technologies.. explain how culture and experience shape positions that people take on an issue.. compose persuasive essays expressing decisions on public policy issues by taking a position
and supporting it using data, core democratic values. and prior social studies knowledge.

.1

These are DRAFT documents that are open for public comment. Please DO NOT c~py or distribute.



By ria. - of GmM BiJlaf Mdt student win ". abr. to:. identify and descriIe the impKt of ~ people. events. in1titutions. ¥Id i1\Ief1tions 1tm dI8'Kt8rIad ~ eras b"
United States history tom 1788 to 1900.

. use naITati\oe5 and araphic data to describe ~e settings (when and where) of siw1ificM1t ~ that ~ the United States
as a nation i'om 1788 to 1900.. ~ m descriIe cisparities between the ~ ~ d eq.Jaity m rUity WI the Conte)(t d 1t1e ~ d 1t1e
United States &an 1 788 to 1900.

. use primary andsecondNy resou~es to analyze sianificant e\-ents that shaped the de\'8Iopment of 1t1e United States

between 1 788 to 1900.. identify factors that ccntrbJted to a major ~ made ., United States hisD'y 6'om I 788 to 1900.
. use ~ ~ to ~ tM)W eIIents &an the past affected the Iiws of ~ ¥Id tM)W sane ~

WI!\Jenced ~ ~ of lkWted States history ~ 1788 to 1900.. shaN that historical kno \ed&e is tentative and subject to d\ante when new infonnation is disc~M.. identify why people lived or work2d as they did in cjIfer81t r.aons of the United States between 1788 to 1900.. identify m descriIe tM)W m why people. goods. ~ .wt iDmation ~ ~ ¥Id ~ regions of ~
United States 6'om I 788 to 1900.. identify and desO"be tM)W the federal ~ d ~ ~ States serwd the purposes set forU\ in the ~
to ~ Constitution.. identify and deSCI'i)e ~ mea1S for linitina the ~f~ ~ estabished by ~
United States ~ ;. desO"be the role of the pIEol.,~1t it ~ w,.-,:.~-~ j

. identify and desO"be tM)W ~ Constibltion is mai~ . t88 ~ '- of ~ land.. use a case study 6'om United States history from 1788 to 1900 to ~..", tM)W supply and demand. prices. incenMs, and

pn;>fits ~ wt\at is proOJced m distrbJted i1 ~ ~ econcmy.. desO'iIe tM)W ~ P'aaices.~and the ~~~T~ to t8e ri*s en.-., c.-JV~c..arto ~
. desO'iIe the ~ d protecti-.. taIitrs m tt'8' eKects.
. identify m descriIe ~ roles d ~ various economic instibJtioos ~ comprise ~e AmerKan ~ system such as

busi'Iess &-ms, households, labor unions, baIWcs and ~ got.-enment.. ~ social science ~~"!itk)fi about the Nineteenth Cenbry ~ States &an a ~ d~. ~ m I'eport on a ~ posed ~ the t.- aa.~ C81tI'Y United States us-.,. ~ evidence m a
variety of bmats M'dor ~. ~ tM)W ~ and experience shape positions that people take on an issue.

. c~ ~ essays ~ decisions on publK policy is~ by ~ a position arad 5I4)POrt:.'& it us-.,. data, ccx-e
democmM: vakJes, and prior social sbJcies ~.

-
:i

Mlchipn Department of Education

Office of School Improvement
Dr:Yvonne Caamal Canul. Director
p: (517) 241-3147 website: www.michigan.gCN/mde0Ific:e or Sd'OoI ~

By ~ - of GrGd. Six aIdI StlUJent wiD h tIbr. to:. trace the historical OfiP1s of a c~ ~ ;, Canada. Central MId ~ Amer'K:a.
. use primary and secondary resou~es to analyze significant ~nts that shaped the d~lopment of ~e Western Hemisphere.
. identify the responses of individuals fran tlIe Western Hem~ to historic violations of' ~ diwlity invoIvin&

<iscrWnination, penecution or ~ a&a:.'5t ~ity.
. de$ai)e m ~ ctI.-aderistM:s ofWestem Hemi5Pt'ere ~ ~ng ~. reigK)n. belief systems. m

tradtions.. descri)e tlIe consequences of human/environment interactions in several different relional environments wjtt1in the

"Western ~.
. . Io(:ate MId descri)e major ~ ~ political. dWnatic MId ~ ~ of'the Western Hem~.. expIan lION ~ mocify the erMorment and descri)e Dne of' the possi)Ie ~ of tlIese modkations

on the Western ~'.iJPoL~c.. compire the representative democracy of the United States wjtt1 other fomIS of aovemrnent in the"Western Hemsphef'e.. desoibe ,the ~ MId ~ of' select in~ ~ MId treaties.. descrCe the me¥IS used by the lhted SQtes to resoI\Ie ~ cooficts ;, the Western H~.. identify the c~ MId ~ contrbJtk)ns of ~s ;, the ~ I-i8nisphere to wor1d V'ade.. identify and describe select forms of economic meaSlnment.
. desaibe the effeds of cun-ent ~bIic porq on bu~ in the Western HemisptIere.
. nterpret social science I1bmation ~ the ~ of'the Western H~ ~ a vMiety of' soorces.
. --- MId report on a ~ !X)Sed about the ~ ~ usin& ~ evidence m a vMiety of fomIatS

MYJ/or ~
. ~. haw culture and e)Cperience s~ positions that people ~ on an issue. .
. ~se persuasive essays expresq ~ on pubic poky issues by ~ a position MId ~ it

~ data, CO'e ~ . vU.Ies, MId ~ socii! stu<ies ~
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